A Study on the Effectiveness of a Separate Speaking and Listening

Section of the Course GEF1101 for the EFL Learnersat ULAB

ST

T

ULAB

<= UNIVERSITY OF LIBERAL ARTS
BANGLADESH

oo WWHET I8 | ISR

Adiba Antara

ID- 191013076

Department of English and Humanities

Date of Submission (Fall 2022)



A Study on the Effectiveness of a Separate Speaking and Listening Section

of the Course GEF1101 for the EFL Learnersat ULAB

A Thesis Submitted to
The Department of English and Humanities

University of Libera Arts, Bangladesh

In Partial Fulfillment
of the Requirements for the Degree of

BA in English

Adiba Antara
ID- 191013076

Thesis Supervisor: Iram Mehrin

Date of Submission (Fall 2022)



CERTIFICATE OF APPROVAL
I, the student, hereby certify that thisthesisis entirely my work and that all sources of information

have been properly cited. | have also received approval to submit this thesis.

[ram Mehrin

Ilam Mebrin

Senior Lecturer

Center for Language Studies (CLS)



DECLARATION

This thesis presents the results of my original research. If any outside sources or collaborative
efforts were used in the research process, they are identified and adequately referenced in the
literature. All necessary acknowledgements have been made

Adiba Antara

(Student Name)

ID- 191013076
Department of English and Humanities



Dedication

| would like to dedicate this work to myself as a testament to my hard work and self-motivation. |
also want to express my gratitude to my family members, including my mother, father, and

siblings, who provided unwavering support throughout the process.



Acknowledgements

| would like to begin by thanking Allah for helping me overcome the challenges | faced while

completing this project.

| am aso grateful to my supervisor, Iram Mehrin, for her invaluable guidance and support, even

while juggling the demands of a newborn. | cannot thank her enough for her contributions to this

project.

Additionally, | want to express my gratitude to my friend Aisha, who provided me with support

throughout the semester. | am blessed to have such supportive friendsin my life.

Finally, | want to thank my parents for their hard work and for providing me with awonderful life.

| am deeply grateful to them.



Table of Contents

A ACT . e i
Chapter 1: INTrOQUCTION ... e e e e e e e e e e e et e e e et eaeaenens 1
Chapter 2: LItErature REVIBW ... .ottt i e e e e e e e e e e e e e eae e 4
Chapter 3: MethodoIOgY ......cviii i e e e e e eaaas 8
Chapter 4: SUNVEY/DISCUSSIONS. .. ... vt tees ve e et et ee e e eeeae e re e et e e e e e e eneeeeaanan 15
Chapter 5: CONCIUSION ...ttt e e e e e e e e e e e e e e e e et e e e eneees 23
WOrKS CIted/RETEIENCES ... ..ttt et et e e e e e e e e e e e e 26

APPENIX/APPENTICES .. ettt ettt e e e e e et et e e e et e e e et e e e e e 28



Abstract

This study aims to determine the effectiveness of the speaking and listening section under the
course GEF1101 for the EFL Learners at ULAB. To find the absolute result mixed methods of
gualitative and quantitative studies have been used. At ULAB the ENG courses are used to teach
the four macro-skills of English, speaking, listening, reading, and writing simultaneously but
recently it separates the listening and speaking section from the reading and writing sections by
having the purpose of teaching speaking and listening skills separately. Studies assert that in
Bangladesh students mostly lack speaking and listening skills rather than reading and writing
skills. The hypothesis is that students' skills wouldn't change much since the course duration is
only three months and in this short time both the skills, speaking and listening are impossible to
acquire. To support the assertion many scholarly articles are discussed along with Krashen's
affective filter theory. The research was conducted on the second and third-semester students of
ULAB. The disclosed findings will assist the course coordinator while taking any decision related
to the course. From a positive outcome, the coordinator can bring more modifications to it but if

the outcome is negative, the coordinator has to bring changes with steps.

Keywords: ELT in Bangladesh, speaking, listening, Krashen’s theory, Affective theory



1.1 Introduction

English isaforeign language in our country Bangladesh. Although it is aforeign language
in Bangladesh, dueto its vast use al over the country English has obtained a superior position as
a second language after Bangla. Studies assert that in Bangladesh, English is usually considered
more dominant than the native language. Because studies show, in Bangladesh English is widely
used in the corporate world and People are not being hired in the job sectors if they are unable to
speak up in English. Similarly, in the education sector, English has acquired a prevailing position
sinceit considers away of development at a personal level and national level aswell (Erling et al,
2012).

Brown and Y uke (1983) assert speaking is the ability on which students will be evaluated
most rigorously inreal-life situations. Therefore students are taught English in the Education sector
from the beginning of the study level. In other words, students encounter the English presencein
their study from class 1 to the end of their education. Despite learning English from very early
childhood, students still need help to acquire four micro-skills of English, especially speaking and
listening. The four macro skills include reading, writing, speaking, and listening. After spending
twelve yearsin school and college, students cannot do well in English when they get to the tertiary
level. Although they learned English pretty inductively in school and college, they still cannot
compete with the extensive use of English in the university.

Stephen Krashen, afamous linguistic, affective theory has similarities with this concern, asit says
negative emotions and attitudes such as anxiety, low self-esteem, and lack of motivation can create
amental block that hinders the acquisition of a second language. The affective theory is a theory

of second language acquisition.
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At ULAB everyone from students to faculty is required to speak in English. However, a
vast mgjority of students have no command over speaking and listening skills and therefore the
ULAB has taken steps to overcome this issue. It establishes separate speaking and listening
sections under the English courses called GEF 1101. Previously speaking and listening skillswere
taught together with reading and writing skills but to improve speaking and listening skills, ULAB
created a single section of speaking and listening skills since ULAB believes that students lack
competency in English speaking and listening. As the mgor amount of students can not speak in

English when they are doing class.

1.2 Problem Statement

Reading, writing, speaking, and listening, are the four macro skills of the English language.
To establish full competency in the English language, the four micro-skills need to be
accomplished. However, in our country, Bangladesh students are generally only ableto accomplish
reading and writing skills more than speaking and listening. It gets more obvious when students
get to the tertiary level where their competency in reading and writing is adequate but their
competency in listening and speaking is inadequate. Anxiety is one of the reasons why students
cannot acquire speaking and listening skills completely (Rashid et al., 2020). The main caveat is
that despite having a good command over writing and reading skills, students are falling behind in
presenting themselves as successful English speakers because they are incompetent in listening

and speaking skills.
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1.3 Purpose of the study
The purpose of this study is to find out how effective the separate speaking and listening
section is for the EFL learners at ULAB. The students benefited from this it or not. Further, how

the student's flaws have a connection with the theory called Affective theory by Krashen.

Resear ch questions:
1) How effective is the separate listening and speaking section for EFL learners at
ULAB?
2) How does Krashen's affective filter hypothesis have a connection with students

inadequacy in speaking and listening skills?

1.4 Limitations

One of the prime barriers that have been faced by the researcher while doing this research,
isthe short period. Because of the limited time, the researcher experienced alot of issues, such as:
instead of collecting the data through face-to-face interviews, the researcher was required to create
aquestionnaire for the intended audience and gather responses using digital forms and interviews
for the data collecting procedure. If the time duration was enough, the analysis would have been
moreinquisitive and insightful. Although data have been collected viaadigital form, reaching the
intended students was pretty troubling. The researcher had to ensure the responders from time to
timethat thissurvey isfor their betterment and that if they participated in the survey, their problem

will be resolved.
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2.0 Literature Review

Rao (2019) asserts that speaking skill is the most important skill among the four skills of
English. Through speaking, communication will occur which eventualy helps to fulfil the goal
and ambitions of the speakers. The classroom needs to be an absolute platform where learners can
acquire speaking skills with the teacher's assistance and their righteous technique and methods. To
raise speaking skills among EFL/ESL learners in English classrooms, group discussions in the
classroom, debate competitions, and brainstorming techniques, the method of teaching needs to
change from teacher-centred to learner-centred, and teachers should introduce fun activities that

boost learners' speaking skills.

Similarly, Florea(2011) scrutinizes how in Asiacountries, speaking and listening skillsare
taught in the classroom. The classrooms are mostly teacher-centred; students do not get enough
space to express themselves. Listening and speaking skills need to be adopted through productive
practices, but in the classroom, students are not expected to participate but rather instructed to
listen to teachers and that’s why students do not get the opportunity to be productive. Because the
misleading methods of teaching create a gap among students. As aresult, studentsfeel unsafe with
their abilities while talking with English native speakers. To make them speak, the teacher needs
to bring changesin the teaching method such asintroducing presentation methods, Improvisational

exercises and group discussions.

Moriam (2005) investigates the existing distinction between Japanese and Bangladeshi
EFL learners. Bangladeshi students often apply their cognitive and interpersonal strategies more

than Japanese learners. On the other hand, among Japanese students, females use their cognitive
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strategy more than males. However, Bangladeshi students, find no difference between the two
genders.

According to research, the challenges ESL/EFL students encounter when speaking English
are assimilated. For example, Bygate (1987) has said that “Speaking is in many ways an
undervalued skill” (p.VIl) in ESL and EFL learning countries. Similarly, Littlewood (1992)
conducted a study where he found many issues that EFL learners encounter in learning English
speaking. His study observes that the learning environment is crucial since the learners are highly
criticized for their mistakes ( p.53). Tsui (2001) asserts that ESL/EFL learners are subject to
criticism while speaking in English. As a result, a negative evauation raises students affective
filters and decreases L2 output. On the other side, Mridha & Muniruzzaman (2020), investigate the
speaking issues that Bangladeshi undergraduate students face. Students from undergraduates are
incompetent in speaking skills such as dependence on their mother's tongue, lack of vocabulary,
lack of practice, shyness, fear, language fossilization etc. Thus most of the students are unable to
speak up. These problems need to be addressed while teaching English. English is a globalized
language that needs to be acquired as abundantly as possible.

On the other side, according to Wardhono & Spanos (2018), speaking and listening skills can
be acquired with the help of mobile applications such as telegram. Nowadays life is highly
progressing with the help of electronic devices. It can be connected with the education sector as
well; it will make education more authentic and engaging to the students. They believe telegram
is considered one of the beneficial educational platforms for students. It has channels and bots
through which students get access to information. After being surveyed by Indonesian university
students, they found that if a mobile application liketelegram isused in EFL learning, it will make

learning more efficient and effective. Similarly, using the cell phone in the EFL classroom can be
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beneficial to EFL learners. In the 21st century, things become progressive with the help of
technology and therefore researchers firmly believe that cell phones can be used in the classroom,
asmaterial for teaching and learning. After surveying public and private university students, it was

found that using cell phones will bring progressto EFL learning (Begum 2011).

Y ousuf (2018) examines the existing EFL speaking skills teaching methods, approaches,
and techniques in Bangladesh. It discovers the causes of EFL students unsatisfactory oral
performance. After surveying the two private and public universities teachers it found that “low
willingness to prepare” and “use communicative materials”, “a lack of proper training in the CLT
approach” and “a lack of motivation to teach speaking”, “a lack of individual assessment” and “a
deficiency in strategic competence”, are reasons behind student’s low proficiency in EFL speaking
skills. On the other hand, students' issues are anxiety in speaking EFL, becoming accustomed to
the grammar-translation method, and teaching four skills of English together. It is overcome by
changing the teaching method. The CLT method can be effectivein this case and the teacher needs

to create an environment where speaking will be the prior focus.

Begum (2019) investigates how teachers perceive learner autonomy and the methods they
employ to foster it in a university setting. Although teachers are acquainted with the concept of
learner autonomy, due to “teacher’s preparation”, “students’ reluctant attitude”, and “suitability
for different disciplined students and class timing”, learner autonomy can not be fulfilled entirely.
If students in EFL classes are unaware of their responsibility, they will not be able to learn the
language effectively. Since the duration of the classes is usually short, with the end of class hour

students’ enthusiasm will be dead too. Students’ aptitude is required to b successful learners. To
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provoke students' autonomy, a teacher needs to play a si African role. They need to change the
traditional teaching method and adopt an updated teaching style. A few techniques will help in
provoking autonomy such as small talk, journal writing, and group discussion. Using the internet

and technology and Crossword Puzzles.

Islam & Stapa (2021) believe that undergraduate private university studentsin Bangladesh,
are less competent in speaking skills. The reason behind “inappropriate application of instructional
methods”, “teachers’ low proficiency in spoken English and controlling behavior”, “students’
psychological factors”, “sociocultural factors”, “students’ inadequate linguistic resources”, “L1
interference”, and “large class size”. If the task-based approach and cooperative learning are

included in the teaching process, the students may get rid of these existing issues.

Besides, Kabir (2013) asserts motivation plays alarge impact on learners while learning a
second language/ foreign language. Motivation has a close relationship with every student's
success and failure in teaching English. It introduces two types of motivation; instrumental and
integrative motivation. Both types of motivation have different impacts on students; in other
words, it depends on students’ context of learning. Furthermore, it asserts that encouragement and
praise work asareward for the SLL (second language learners). While teachers prai se the student,
they become enthusiastic to learn that language and they acquire it in a short period. Apart from
motivation, some other factors play avital roleinlearning a second language, such as aptitude, the

role of age, role of first language, personality, and so on.
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In parallel, Mobarak (2020) believes anxiety arises among EFL |earners because of "fear
of being mocked by class fellows'," lack of confidence", "over self - consciousness’, and
"speaking apprehension”. To overcome these, anxiety-provoking factors are required to resolvein
the classroom. The instructor needs to be more flexible with students. EFL will be learned for
pedagogical purposes. The students will be aware of the causes that need to be given to them
learning the EFL. They will develop strategies to overcome it with the help of the teacher. In
addition, Tati (2019) asserts that language anxiety is a common phenomenon that most EFL
learners have encountered during their learning. The level of fear varies from student to student:
They generally became worried when they get to talk in English since it is not their mother's
language thus. However, students are required to learn to talk in English. Since they did not get to
use their mother tongue, they performed poorly in activities. To examine the common factors that
affect the anxiety of students and suggested strategies that may help students to overcome the fear
of speaking. The results disclose that lack of vocabulary and fear of negative comments were the
major matters when speaking English. English learning is the main motivation to alleviate anxiety
when speaking and using it in an educational context. Similarly to this, Maclntyre and Gardne
(1991, 1995), claim that language anxiety affects learning, remembering, and speaking the target
language. As aresult, it can impede all stages of learning a foreign language, including the input,

processing, and output stages.

Scovel(1978) discovers two notions of anxiety, those are facilitating and debilitating
anxiety. Anxiety develops when a second language exercise is too chalenging. However,
excessive fear can have a devastating impact on the learners as there is a chance that the learners

may perform poorly in the activities. Likewise, Svetlana, Timina, and Butler’s (2011) discovered
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that learners’ “unwillingness” and “anxiety” while communicating, “lack of motivation”, and also
disagreeabl e topics make them feel tense from speaking English. As aresult, Larsari (2011) has
asserted that EFL and ESL students are not provided with the right environment in classto practice
speaking English. She said that “EFL learners generally do not have adequate access to practice
TL in the classrooms” (p. 161). At the same time, Scrivener (1994) has found out that ESL students
do not get access to practice the TL in the classroom, and as a consequence, they feel “insecure”,
“fearful”, “nervous” and “scared” while speaking in English. Similarly, Arju (2011) uncovers that
“While commenting on the ESL learners’ competence in speaking .... language instructors
frequently complain that the learners are lagging because of having an inadequate stock of
vocabulary” (p. 52). Besides, Chowdhury and Shaila’s (2011) study on the SSS and HSC students
of Bangladesh, has discovered that speaking skills are not practised in the classroom. As a
consequence, they lack confidence while speaking English. At the same time, thisincrease anxiety

and stress levels and lowers their ability to produce English.

In a research done in Bangladesh, Sinha (2001) discovered that teachers there do not
actively teach English in Bangladeshi schools. As a result, students become less motivated and
less interested in studying spoken English. Moreover, there is a serious scarcity of qualified
English teachers in Bangladesh. Studies assert Bangladesh is one of the few nations in the world
where teachers can begin their careers without having completed any formal education (Siddique,
2004, p. 2). On top of that, Speaking is generally considered one of the major productive skills as
suggested by McDonough and Shaw, "As a skill which enables us to produce utterances, when
communicatively, speaking is desire and purpose-driven, in other words, we want to communicate

something to attain a particular end" (M cDonough and Shaw, 1993, p.152).
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2.1 Theoretical framework
To establish the researcher’s assertion, Krashen’s affective theory would take into

consideration.

The affective theory examines the factors that influence the acquisition of a second
language (L2). Thistheory hasimportant implicationsfor how L2 istaught and learned. According
to Krashen (1982), anxiety, worry, and stress can raise alearner's "affective filter" and hinder their
ability to produce L2. However, alow affective filter can motivate alearner and enhance their L2
production. Krashen asserts that language anxiety is one of the significant barriers while learning
aforeign/second language. Thelearners anxiety leadsto an affectivefilter that preventsthem from
being attentive to input in foreign languages. As aresult, students with high levels of anxiety are
unable to understand the messages that are available in the target language, which decreases their

ability to learn the language.
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3.0 Methodology

The research follows a mixed-method approach. The mixed methods of the qualitative and
guantitative study were explored to find the data. The research mainly depends on authentic data.
For that, a questionnaire is created to survey the students of ULAB. After collecting the data,
extensive analysis has done as well. The Affective theory by Krashen along with other scholarly

articles have been used to support the assentation.

3.1 Participants

In three sections of the course GEF1201, students participated in the survey round. All the
students are from ULAB and most of the students belong to the second and third trimesters. All
the students have done the course called GEF 1101. The survey wasdriven by datawho are already
experienced with the course GEF1101. That’s why students from GEF1201 are the subject of this

research as they have passed the course GEF 1101.
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Chapter 4: Findingsand Analysis
4.1 Survey Result

The researcher’s first query was “which semester are you currently in?” It is found that
98% of the students belong to the 2nd -3rd semester and on the other side 2% of the student belong
to the 4th and above semester. The second question was, “are you from National curriculum or
British Curriculum schools?” Where 70% of students are from the national curriculum and 30%

of the students are British curriculum.

Many concerns are given below:

Questions Yes No MAY BE

Do you speak English with your teacher and classmates | 72.7% 27.3%

during your English lessons?

Have you done the course GEF 11017 100%

In the course GEF 1101, listening and speaking classes | 69.2% 30.8%
have been held differently, did it improve your speaking
and listening skills?

If your answer is yes/no, explain those reasonsin oneor | 70% 30%
two sentences.
You suppose, having been told to communicate with a 36.4% 18.2% 45.5%

native English speaker, you will be able to communicate

without interruption?

Are you satisfied with the materials you acquired during 90% 10%

speaking and listening classes?
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Do you think your outcome of learning would have been 50% 50%
the same if listening and speaking classes were included

with reading and writing classes?

Do you believe that if the course duration had been long, | 90% 10%
you could have learned it better than what you learned in

the three-month course?

From the survey, it is shown that students who participated in the survey primarily study in the
second semester and third semesters 70% of the students are from the national curriculum and 30% are
from the British curriculum. Furthermore, 72.7% of the students claim they speak in English with their
teacher while they are doing the class and the other 27.3% of students do not speak in English. Inthe survey,
most of the students completed the course GEF1101 and 80 % of students believe, they benefited from the
course GEF 1101, and 20% of students think, they did not improve. However, 36.4% of the students said
that they can speak in English with a native English speaker and 18.2% of students said they cannot and
45.5% of the students said “maybe”. Whereas, 90% of the students are satisfied with the material provided

during the class and 10% of students are not satisfied.

Students disclosed afew advantages that they faced during the course GEF1101, such asthe faculty

being friendly, improved listening and speaking skills, developing skills, learning how to use English and

many more.

Besides, the disadvantages have been shared as well, such as short-time, echoing in class, did not

like this course, did not improve in listening and speaking.
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Faculty Interview Questions-

The researcher took interviewed the faculty of GEF1101 as well. From them, it is found that a
separate speaking and listening section improved the students. They have used CLT and participatory
methods to teach the student which has been suggested by scholars as well. Moreover, they have used the
IEL TS techniques, such as, mock tests, group discussions and many more ways. They also asserted that all

four macro skills cannot be taught together in one section.

4.2 Discussion

It is essential to have a strong understanding of the processing involved in teaching
speaking and listening skills. We want the students to speak a foreign language fluently, we must
ensure that the students have enough practice expressing themselves in various contexts. However,
from the above survey, it is found that 72.7% of students say in English during class with their
faculty. Though private universities wish their students to speaking up in English, the survey
disclosed that 27.3% of students fall behind to speak up. However, 72.7% of students talking in
English means more than half of the students can speak up in English. The reason could be the
teaching method. From the analysis, it is clear that teaching English in ULAB largely depends on
the CLT and participatory approach method; thus, students get the scope to improve themselves.
Since the CLT and participatory method inductively focuses on reading and writing skills along
with speaking and writing. Thus, students at least speak up in English because of taking the
speaking and listening courses separately. Besides, Begum (2019) suggested that to make students
learn L2, the traditional teaching method needs to change with updated teaching methods. From
thesurvey, itisobviousthat at UALB faculty are not using traditional methods called grammatical

methods but rather using updated teaching methods like CLT and participatory.
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Furthermore, when the students were asked if they benefited from the course GEF1101,
69% of students said yes and 29% of the students said no which is more than half of the students.
Hence, it is perceived that students benefited from the way the class was conducted. Apart from
that, of the students who attended the survey, 70% of students are from the national curriculum
and 30% of them are from the British curriculum. From the studies, the general assumption is that
the national curriculum students are average in speaking English since, during school and college,
teaching English methods is grammar. In this translation method, reading and writing skills focus
inductively but after surveying both curriculums' students, it is obvious that national and British

both curricula students are benefited.

However, the problematic things disclose when the students are asked “You suppose,
having been told to communicate with a native English speaker, will you be able to communicate
without interruption?”, 36.7% of students said “yes”, 18.2% of the students said “no” and 45.5%
of students said “maybe”. A sense of doubt arises from this outcome. Because on the third number
of queries students confirmed that they speak in English with the faculty, then why more than half
of the students said that “maybe” they will not be able to speak in English with any foreigner? It
shows that the students are feeling indecisive about their skills. The reasons can be analyzed
through Krashen’s affective theory. The Krashen Affective Filter Hypothesis is another idea that
has received significant recognition among researchers and ELL teachers. According to this
notion, aperson's emotions may either help or hinder their ability to learn anew language. Krashen
(1985) believes that mastering a new language requires practice in Public. Anxiety,

embarrassment, or anger may arise while speaking in a different language. These unwanted
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feelings might act as an affected filter, preventing the learner from processing unfamiliar or
challenging words. That’s why when students are asked whether they can talk in English with a
native speaker of English or not, most of the students said “maybe”. It showcases that students’
affected filter isfilled with all negative beliefs and as a consequence, students lack confidence in
their skills and think that they won’t be able to communicate in English with a native English

Speaker.

According to Chowdhury and Shaila (2011), students may lack confidence when speaking
English, which can increase anxiety and stress levels and hinder their ability to produce the
language. Similarly, Svetlana, Timina, and Butler (2011) found that learners’ reluctance to
communicate, anxiety, lack of motivation, and discomfort with certain topics can cause them to
feel tense when speaking English. Hence, from the collected data, it is clear that many students
responded "maybe" to a thought-provoking question because they experienced unwanted fear,

anxiety, and other negative emotions that hindered their ability to learn.

Apart from that, the researcher asked the students if they are satisfied with the material.
90% of the students said yes that they are satisfied and 10% of the students feel negative about
them. Since alarge proportion of the studentsfeel that the material they got was useful while doing
the speaking and listening course, it demonstrates that the decision of taking the speaking and
listening course separately was effective. Moreover, according to Rao (2019), To improve
speaking skills among EFL/ESL learners in English classrooms, it is necessary to shift from a
teacher-centered to alearner-centered approach, and to incorporate fun, interactive activities such

as group discussions, debate competitions, and brainstorming techniques. These strategies can help
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to engage learners and encourage them to participate in speaking tasks, ultimately boosting their
skillsin thisarea. Similarly at ULAB, faculty follows these ways to teach the students and that’s

why the students have no objections to teaching material and methods.

Besides, when the researcher asked the students to share their advantages, the students
disclose many benefits and among them, the most thought-provoking commentswere “It improves
our listening and speaking skills” and “get rid of nervousness talking in front of everyone and
improves my listening skill”; it indicates that students are improving and getting rid from their
weakness because speaking and listening course. On the other side, students have disclosed the
disadvantages as well. Such as “I think this course is less time” and “there is no earphone for
listening”. From these disadvantages, it is clear that lacking outside items is creating obstacles
during learning. In comparison with Islam & Stapa's (2021) study believes that private university
students in Bangladesh, are less competent in speaking skills because of “inappropriate application
of instructional methods”. it refers to the misapplication or misuse of instructional methods, which
can result in ineffective or inefficient learning. It isimportant for educators to carefully consider
the appropriateness of their instructional methods and to use methods that are tailored to the needs

and abilities of their students.

However, the significant issue arises when students are asked, “do you think your outcome
of learning would have been the same if listening and speaking classes were included with reading
and writing classes?” The 53.8% of students believe that “yes”, the outcome would have been
same and rest of them said “no”. It displays that students are feeling that there is no need to take

speaking and listening courses separately. As half of the students agree to teach the four micro-
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skills of English together. However, when the researcher asked one of the faculty of the speaking
and listening course, the same question, she asserts that “absolutely not, obviously if we had taught
al thefour micro-skillstogether, studentswill for sure not acquire the speaking and listening skills
firmly”. Hence, students are deeply benefited from a separate listening and speaking course that

they are unable to perceive.

Lastly, one major issue identified by the researcher is the limited time available for the
course, due to ULAB's trimester curriculum. This means that students have less time to learn and
absorb new knowledge. When the researcher asked students about this issue, nearly all of them
agreed that the three-month duration of the course was insufficient for language learning.
According to various studies, it typically takes |earners at least six months to two years to acquire

anew language, making three-month courses insufficient for language learning.
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5. Conclusion

In Bangladesh Speaking and listening skills get more priority than reading and writing
since the job sectors require speaking and listening skills the most ((Alam, 2007). However,
Jahan(2008) states that the majority of students enter the tertiary level with inadequate spoken
English skills. Thus Private universities provide courses such as, "Basic English” or "Foundation
English" to help these students succeed in their further education. Though afew private universities
in Dhaka offer specific courses on speaking skills, students fail to attain the expected level of
fluency (Jahan 2008). It entails that to devel op adequate speaking and listening skills students need
specific and compelling methods. Since globalisation, it has been essential to speak well in
English; it becomes a basic fundamental need because English is a lingua Franca, a commonly
used language among non-native English speakers for communication purposes. Therefore being
non-native English speakers, Bangladeshi students need to acquire the English language,

especially speaking and listening skills.

To do so the English teaching method needs to be authentic so that students can apply itin
their daily activities. Studies assert that CLT, the participatory or mixed method will assist the

students while learning the English language better.

Due to this concern, ULAB has established a single listening and speaking section under
the course GEF1101. After surveying the students and faculty of the course GEF1101, afavourable
outcome is disclosed. Most students who participated in the survey reported having a positive

experience, with the majority coming from the national curriculum. Contrary to the common belief
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that Bengali medium students may struggle more with English than those in English medium
schools, the survey results showed that students in both curricula showed improvement in their
speaking and listening skills, likely due to the inclusion of separate sections dedicated to these
skills. Hence, the decision of ULAB, to teach speaking and listening skills together was effective

for the students.

5.1 Recommendation

To addressthisissue, it may be helpful to incorporate strategies such as pair work and role-
play to help students build confidence and practice speaking in a supportive environment. Overal,
it isclear that a strong understanding of the processing involved in teaching speaking and listening

skillsis crucia in helping students improve their foreign language fluency.

Moreover, one potential solution could be to provide more opportunities for students to

practice speaking with native speakers.
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Appendix

Students Interview’s questions:

1)
2)
3)
4)

5)
6)

7)

8)
9)

Which semester are you currently in?

Are you from aBengali Medium school or an English Medium school ?

Have you done the course GEF 11017

In the course GEF 1101, listening and speaking classes have been held differently, did it
improve your speaking and listening skills?

If your answer is yes/no, explain those reasonsin one or two sentences.

Y ou suppose, having been told to communicate with a native English speaker, you will be
able to communicate without interruption?

Are you satisfied with the materials you acquired while acquiring speaking and listening
skills?

Write down two advantages you faced during listening and speaking classes.

Write down two disadvantages you faced during listening and speaking classes.

10) Do you think your learning outcome would have been the same if listening and speaking

classes were included with reading and writing classes?

11) Do you believe that if the course duration had been long, you could have learnt it better

than what you learned in the three-month course

Faculty Interview’s Questions:

Do you believe, a separate speaking and listening section can improve students speaking
and listening skills?
“yes”
If your answer is yes then why do think so? Explain
What teaching methods do you follow?

“CLT and Participatory method”

How do you teach speaking and listening skills together?

“Follow IELTS mock test, group work, group discussion and many more”.

Do you think, it is possible to teach speaking and listening skills altogether in one section?

Page 25 of 33



